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Abstract 
This research aimed to analyze the teachers’ evaluation on their 
pedagogical competence and strategies to enhance their pedagogical 
competence. In this study, the case was the English Teachers’ Pedagogical 
competence weaknesses in Teluk Batang. This case study involved six 
English teachers of SMPN at Teluk Batang district. The data collecting 
technigues used in this  study were observation, field notes, interview and 
questionnaire. The researcher analyzed the teachers’ evaluation on their 
pedagogical competence using the standard application recommended by 
the National Education Department. The results of the analysis showed 
that the teachers needed improvement in assessment and evaluation 
competence. Therefore, the researcher proposed strategies that available 
for the teachers to enhance their pedagogical competence, those are; 
effective classroom management; effective teaching practice; effective 
assessment; and technology skill. 
Keywords : Case Study,  Pedagogical Competence,  Teachers’ Evaluation 
 
 
INTRODUCTION  
It is important that teachers of English as a 
foreign language be adequately prepared for a 
task which are essential to the target of 
education stated by the Indonesian 
government. It is hoped that the teacher of 
English as a foreign language has the personal 
qualities which make an effective teacher, the 
teacher has received a well - balanced 
education at least University degree, 
furthermore, the teacher has received the 
appropriate training in professional education. 
It should be realized by the English teachers 
that they both are teachers and learners. 
Learning English is a possibly lifelong 
process, therefore, the development of 
professional competence is equally long-term 
and ongoing. In this study, the case was the 
weakness of teachers in Teluk Batang, 
especially English teachers, was being weak 
in pedagogic performance. The English 
teachers showed that they did not prepare the 
lesson plan well as they completed the lesson 
plan for school administration. They needed 
to plan the lesson in detail, applied the lesson 
plan in the classroom finally the teachers 
should evaluated the lessons. In pedagogical 
competence, the teachers should arrange the 
lesson plans which matched with the students’ 
abilities. Another gap revealed was the 
teachers were less active in English teachers 
community in order to improve their ability. 
The reseacher considered these problems 
should be examined and overcome the 
problem.  
 Several issues reveal from the previous 
phenomenon are also recognizable from the 
interview of six English teachers in five 
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SMPN at Teluk Batang district in general. 
Two of them are contracting temporary 
teachers and the other four are government 
teachers. Moreover, only two of the sixth 
teachers have teaching certificates. Most of 
them, for example, have learned to run 
through the curriculum, or get through the 
chapters of the textbook, without ever taking 
stock of what students understand in order to 
change their approach or re-teach concepts 
that weren’t fully learned. Relatively few 
teachers have learned to analyze the learning 
outcomes of their students in a nuanced way 
that guide their work with individual students 
and their broader curriculum planning. For 
most teachers, department head evaluations of 
teaching (Pengawas Satuan Pendidikan) do 
not help teachers improve their teaching 
practice because of their lack of creativity, 
lack of specific suggestions for improvement, 
and lack of resources needed to improve. 
Moreover, there is a limited discussion at 
teachers' meetings about classroom practices 
and teaching performance is not discussed. As 
a consequence, the teachers have to rely on 
their own initiative if they wish to improve 
their teaching expertise and professional 
development. This research investigates two 
points related to the evaluation of reflective 
teaching to English teachers.  
a. How is the teacher self-evaluation on their 
pedagogical competence the English 
teachers in SMPN Teluk Batang like? 
b...What strategies are available for the 
teachers to enhance their pedagogical 
competence? 
Based on the research questions, this research 
was designed to analyze; (1) the teacher self-
evaluation on their teachers’ pedagogical 
competence practiced by English teachers in 
SMPN in Kecamatan (district) Teluk Batang; 
(2) the strategies for the teachers to enhance 
their pedagogical competence in SMPN at 
Teluk Batang district whether meet to the 
government standard (Indonesian Regulation 
on Teacher and Lecturer Number 14 the Year 
2005 ). 
The characteristics of good teaching are 
quite difficult to be judged.  Parker explained 
that the teacher of foreign languages has the 
personal qualities which make an effective 
teacher; has received a well – balanced 
education, including a knowledge of the 
culture; and has received the appropriate 
training in professional education, psychology 
and secondary – school methods (1955, p. 30). 
Numerous researchers have describes the 
qualities of good teaching in numerous studies 
such as being well prepared for class, 
demonstrating comprehensive subject 
knowledge, motivating students, being fair 
and reasonable in  managing the details of 
learning, and being sincerely interested in the 
subject manner and in teaching itself 
(Campbell, 2005, p. 15). While Masuhara 
argues that material development is one of the 
most effective approaches to teacher 
development and that it can help teachers 
become more aware, able, critical, creative 
and effective in their teaching (Masuhara, 
2011, p. 261). 
The teachers’ evaluation competence have 
been stated in Minister of Education 
Regulation Number 22 the year 2016 in 
chapter VI regarding an evaluation of the 
learning process. This can be done by focused 
group discussion, observation, reporting, 
recording, interview, and documentation. This 
is in line with Taber who mention a range of 
data collection technique to explore teaching 
and learning which include interviewing, 
observation, questionnaire, tests, learner 
products and documentary evidence (Taber, 
2007, p. 142). 
All teachers dream of a classroom where 
they work in harmony with the students who 
behave well and are hungry to learn. Being a 
teacher is nevertheless an extremely 
exhausting occupation and running an 
efficient and happy classroom environment is 
a highly complex skill to master. The success 
of teachers in their work has direct 
implications for the quality of learning of their 
students. Nevertheless, given this complexity, 
achieving success in teaching cannot be 
guaranteed in all cases. Consequently, it is 
important to identify the factors which 
facilitate teacher success, as well as to 
develop appropriate policies. Teachers should 
be encouraged to consciously engage in cycles 
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of evaluation by periodically reflecting on 
what they have taught. MacBer divides the 
model of teacher effectiveness into three key 
elements, those are; (1) teaching skills; (2) 
professional characteristic; and (3) classroom 
climate as in Swainston (2008, p. 41).  
 
METHOD  
This study has a purpose to analyze 
teacher’s self–evaluation practice of junior 
high school English teachers. For this 
purpose, the procedures used in this research 
consist of research design, research 
participant, data collection, and data analysis. 
This study is intentionally designed to 
examine the teacher’s self–evaluation practice 
of junior high school English teachers in the 
classroom. This study is a case - study. A case 
study is an in-depth exploration of a bounded 
system (e.g. activity, event, process or 
individuals) based on extensive data 
collection (Cresswell, 2012, p. 465). The 
researcher chooses a collective case study. As 
the researcher examine several schools to 
illustrate alternative approaches. As it is a 
collective case study, therefore, five SMPN in 
Teluk Batang, Kayong Utara Regency will be 
involved. They are SMPN 1, SMPN 2, SMPN 
3, SMPN 4 and SMPN 5. It is because of a 
desire to understand the phenomena in the 
broader context (Mertens, 2010, p. 324). As 
the case study employs a collective case 
study, the researcher chooses all SMPN in 
Kayong Utara Regency. In SMPN 1, there are 
two English teachers while in SMPN 2, 
SMPN 3, SMPN 4 and SMPN 5 each of the 
school have only 1 English teacher. So there 
are  6 research participants in this research.  
Pedagogy is the basis for an educational 
relationship between teacher and student 
Pedagogy informs teacher actions, judgments, 
and teaching strategies by taking into 
consideration theories of learning, 
understandings of students and their needs, 
and the backgrounds and interests of 
individual students. Central to education and 
the development of mind must be a pedagogy 
that improves teaching: a research-based 
program of professional self-development. 
The inquiry is at the core of teacher 
development as much as it is at the core of 
intellectual advancement (McKernan, 2008, p. 
167). 
Teachers’ evaluation on their pedagogical 
competence should be conducted in every 
school since it is stated in the Indonesian 
Regulation number 14 the year 2005. 
Moreover, the quality of English teachers is 
evaluated and assessed by the Development 
Centre of  Educator Resources and Education 
Staff since 2015 in Jakarta.  They develop 
several compulsory modules of courses for 
English teachers in order to improve their 
pedagogical and professional competence in 
terms of the teacher's task. In this study the 
researcher focused on the pedagogical 
competence, thus there are ten modules of 
pedagogical competence that should be 
implemented by the English teachers. In order 
to implement the program called Continuing 
Professional Development on face to face 
training or e-learning training, then the 
Development Centre of  Educator Resources 
and Education Staff arranged modules with 
qualified and selected teachers and educators 
across the countries from universities.  They 
composed ten modules those are Module A 
contains students characteristic; Module B 
contains learning theory and learning 
principal; Module C contains curriculum 
development; Module D contains using 
teaching media and planning the lesson; 
Module E contains information and 
communication technology in learning; 
Module F contains learning model; Module G 
contains effective communication; Module H 
contains assessment in learning; Module I 
contains using assessment result information 
and Module J contains learning reflection and 
classroom action research. 
 Being a teacher is not merely teaching in 
the classroom but also educating the student. 
How to form their good behavior 
characteristic is also as a part of teacher’s task 
(Rohim & Priyatmi, 2017, p. 12). The 
educator must understand the development of 
students physically, their emotional, and also 
their intellectual since these led to organizing 
a good lesson plan. Therefore, the students 
have better motivation in a teaching-learning 
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process and good achievement.  This study is 
intentionally designed to examine the 
teacher’s self–evaluation practice of junior 
high school English teachers in the classroom. 
This study is a case - study. A case study is an 
in-depth exploration of a bounded system (e.g. 
activity, event, process or individuals) based 
on extensive data collection (Cresswell, 2012, 
p. 465). The researcher chooses a collective 
case study. As the researcher examine several 
schools to illustrate alternative approaches 
Mertens explains that a case is based on any 
number of units of analysis: an individual, a 
group of individuals, a classroom, a school or 
even an event (2010, p. 233). The data is 
collected through extensive observations of 
class activities, interviews with the English 
teachers, field notes, videotapes of classes and 
other artifacts. Using the multiple data 
sources, the researcher provided a rich 
description of co-teaching, including 
perceived benefits and challenges as well as 
an important component of co-teaching from 
the perspective of participating teachers and 
students. 
  
The Procedure of Data Analysis  
The researcher conducted the research as a 
case study to find a conclusion on examining 
teacher self-evaluation practice whether 
improving or declining. For this purpose,  this 
research analysis describes the evaluation of 
teacher self - evaluation on in a specific 
condition using qualitative-collective case 
study.The researcher started with doing a 
simple description using a contact summary 
and drawing an illustration by defining 
questions form, questions sheets, and data 
entrance (Miles, M.B. and Huberman, A.M., 
1994). The researcher met the English 
teachers and directly interviewed by a series 
of questions and notes were taken on answers 
to the questions as the meeting progresses. 
Then the researcher observed to the teaching-
learning process done by the English teachers 
directly and it was recorded in a video 
recording too. After that, all the results of the 
recording either from the interview, field 
notes during the teaching-learning process, the 
observation checklist were analyzed 
thoroughly and intensively. The 
questionnaires were calculated by Microsoft 
Excell computation which was recommended 
by the National Education Department.  
There were seven pedagogical 
competences. Each competence had several 
indicators which valued 0 (zero) score to 2 
score. 0 (zero) score meant the teacher did not 
have or do the statement. While 1 (one) score 
meant the teacher had or did the statement 
incompletely. Finally, 2 (two) score meant the 
teacher had or did the statement completely. 
After that, the whole score was calculated for 
each competency. The range value for the 
competence was 0% to or less than 25% 
meant fairly poor, 25% to or less than  50% 
meant poor, 50% to or less than 75% meant 
quite good, 75% to or less than 100% meant 
good. The teachers should evaluate 
themselves based on  (The researcher 
compared the results with similar research 
from local to international experts or 
researcher which published either in local or 
international journals due to gather 
similarities, differences, strengths or 
weaknesses in this study. The students' test 
result was used for further information on the 
teachers' evaluation.  
 
RESULTS AND DISCUSSION 
Results   
The researcher presents the findings and 
discussion after having several months’ 
research and the discussion after collecting 
and analyzing the data. The findings and 
discussion are based on the research 
questions.  The finding is into two sections. 
First, it presents the teachers self-evaluation 
on their pedagogical competence. Second, it 
explains the teachers’ strategies to enhance 
their pedagogical competence.  
Pedagogic Competence based on 
Indonesian Minister Education showed in 
Figure 1. It covers recognizing seven items 
those are; (1) students characteristics; (2) 
understanding learning theories and learning 
principles; (3) developing the curriculum; (4) 
exploring learning activities; (5) developing 
students' competence; (6) communicating with 
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the students effectively; and (7) conducting 
assessment and evaluation. 
In Figure 1. competence 1, there were six 
competencies in students characteristics. The 
first is the teacher performed good planning 
service based on education principles in a 
teaching-learning process. They created 
learning activities actively, creatively, 
individually and focused on students’ center. 
The second, the teacher performed good 
planning service based on the age of students, 
growth level, and the students’ need. 
Moreover, the teacher arranged the classroom 
in order to serve all the students similar to 
those students who have disabilities and the 
students' need. In addition, the teachers tried 
to recognize the students' misbehavior to 
avoid hurting other students. The teachers 
assisted the students’ potential and they 
overcame the students' weaknesses. The last, 
the teachers noticed the students' with certain 
disability following the teaching-learning 
process properly so there were not any gaps 
among them (isolated, tormented, shy etc).  
All teachers valued themselves quite good 
with 3 score or about 75% of the valued 
criteria. Most of the teachers recognized 
students' characteristics theoretically however 
they were not well managed in handling the 
students' characteristics specifically in 
recognizing students' learning style whether 
visual, auditory or kinaesthetic. Based on the 
result of teachers  interview, the teachers had 
recognized the students well and tried to solve 
their weaknesses, for example, the students 
felt shy to speak up or read a text in English 
aloud since the other students would degrade 
or made laugh at them. Then the teachers had 
not recognized the students' characteristic 
specifically since they seldom monitored the 
students’ difficulties or did guidance to the 
students intensively. 
 
 
Figure 1. Acumulation Pedagogical Competenc 
 
In competence 2 from the figure, it could 
be seen that all teachers in mastering learning 
theories and learning principles, they valued 
themselves quite good with 3 score or about 
75% of the valued criteria. Based on the result 
of headmaster’s interview, Most of the 
teachers did not mastering learning theory and 
learning principles as they rarely join teacher 
forum in order to share their teaching 
experiences especially in conducting a lesson 
study. And the teachers seldom followed 
teachers forum since the school did not 
compensate for this activity and the teacher 
should pay by themselves.  
In competence 3 from Figure 1, it could be 
seen that all teachers valued themselves good 
3 score or about 75% of the valued criteria. 
Based on the result of headmaster’s interview 
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in, most of the teachers had not developed the 
curriculum properly as they could not show 
their lesson plan incomplete and most of them 
did not review their previous lesson plan.  
In competence 4, from the figure, it could 
be seen that all teachers in mastering learning 
theories and learning principles, they valued 
themselves quite good 3 score or about 75% 
of the valued criteria Based on the result of 
headmaster’s interview, most of the teachers 
did not apply various educative learning 
activities since they never join any teaching 
forum in order to share teaching experiences 
in a remote area so they could give various 
way to apply educative learning activities.  
In competence 5, Based on Figure 1, there 
were two teachers valued themselves very 
well 4 score or 100% valued  at developing 
students' competence since the teacher got 
teacher’s training for gaining certified teacher 
and the other teacher taught in SMPN 1 where 
it was the education center in Teluk Batang 
where it usually held many teachers’ 
workshop or in house training for the teachers. 
Based on the result of headmaster’s interview 
in,  the teacher actively develops the students' 
potential not only in the classroom but also 
outside the classroom.  While the other four 
teachers felt good or 75% valued in 
developing students’ competence. The school 
seldom held any in house training for the 
teachers as it was in the remote area with 
minimum facilities such limited electricity.  
In competence 6, based on the figure, it 
could be seen that all teachers valued 
themselves good 3 score or 75% valued in the 
category. Based on the result of headmaster’s 
interview, most of the teachers communicated 
with the students not using English but they 
sometimes used their mother tongue to 
explain the material, therefore the 
communication is done ineffectively. Based 
on the result of students' interview in,  that the 
teachers seldom used target language or 
English in delivering teaching material.  
In competence 7, based on Figure 1, there 
were four teachers felt fair 2 score or 50% 
valued in the category. while the other two 
teachers valued themselves quite good 3 score 
or 75% in a category in doing so. There were 
five competencies in conducting assessment 
and evaluation to the students. Based on the 
result of headmaster’s interview, most of the 
teachers did not conduct the assessment and 
evaluation of the students well. The teachers 
also did not accustom to the new system of 
assessment in curriculum 2013 and they 
seldom discussed with their colleagues in 
order to understand the system. In conclusion, 
the pedagogical competence of the English 
teachers at SMPN in Teluk Batang could be 
seen in Figure. The figure shows that in 1) 
recognizing students characteristics, 2) 
understanding learning theories and learning 
principles, 3) developing the curriculum, 4) 
exploring learning activities and 6) 
communicating with students effectively, the 
teachers categorized themselves good enough. 
While in 5) the teachers felt very good in 
developing students' competence, and 7) 
conducting assessment and evaluation 
competence. However, the teachers needed 
improvement in 7) assessment and evaluation 
competence.  
The researcher proposed four teachers’ 
strategies to enhance teachers’ pedagogical 
competence. They are four strategies, those 
are; (1) effective classroom management; (2) 
effective teaching practice; (3) effective 
assessment; and (4) technology skill. 
Moreover, it is suggested that the teachers be 
active in teacher's forum or in MGMP 
(English teacher's association) or join in 
education seminar or workshop. 
 Effective classroom management 
conducted by maximizing efficiency, 
maintaining discipline and morale, promoting 
teamwork, planning, communicating, focusing 
on results, evaluating progress, and making 
constant adjustments. Based on the 
observation, the teachers arranged the 
classroom management in a conventional 
position where the teacher was at the center of 
the classroom while it should be changed into 
the students' center classroom management. 
Based on the result of the students' interview, 
the teachers always explained the lesson in 
front of the class. Furthermore, the teachers 
usually gave chances to those who were very 
active in the class while the other students did 
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not have a chance to get involved in the 
discussion. The teacher told them how they 
should do during the class and inform about 
the learning objective.   
The effective teaching practices done by 
representing differing viewpoints, theories, 
“ways of knowing” and methods of inquiry in 
the teaching of subject matter concepts. Based 
on the interview result from the headmaster, 
the teachers had not conducted the effective 
teaching practices well because they had not 
applied various teaching-learning strategies in 
the classroom. They taught monotonously. 
Based on the result of students' interview, that 
the teacher showed mastery of the teaching 
materials. Effective assessment implemented 
by incorporating formal tests. Based on the 
observation, the teachers had not assessed the 
students effectively since the assessment in 
curriculum 2013 was complicated. Based on 
the result of students' interview, the students 
were unsatisfied with the teachers’ assessment 
since the description of the assessment did not 
describe completely. Moreover, the teacher 
usually assigned the students to complete 
several tasks but the tasks were seldom 
evaluated or corrected by the teachers. The 
teachers used technology skill in the teaching-
learning process. Based on the observation, 
the teachers had not used the multimedia in 
their teaching practices because of minimum 
facilities such as projector and audio or video 
in the classroom. Based on the result of 
students' interview, that they never watch or 
listen to English dialog or short video of 
English Based on the headmaster's interview 
results, the teachers were reluctant to use this 
kind of media as it was not practical and time-
consuming sometimes the electricity was 
blackout.  
The teachers used technology skill in the 
teaching-learning process. Based on the 
observation, the teachers had not used the 
multimedia in their teaching practices because 
of minimum facilities such as projector and 
audio or video in the classroom. Based on the 
result of students' interview, that they never 
watch or listen to English dialog or short 
video of English entitled  
 
Discussion 
Most of the teachers recognized students' 
characteristics theoretically however they 
were not well managed in handling the 
students' characteristics specifically in 
recognizing students' learning style whether 
visual, auditory or kinaesthetic. Based on the 
result teachers interview, the teachers had 
recognized the students well and tried to solve 
their weaknesses, for example, the students 
felt shy to speak up or read a text in English 
aloud since the other students would degrade 
or made laugh at them. While the results of 
headmaster's interview stated that the teachers 
had not recognized the students' characteristic 
specifically since they seldom monitored the 
students' difficulties or did guidance to the 
students intensively. Based on the result of 
headmaster's interview, the teachers seldom 
followed teachers forum since the school did 
not compensate for this activity and the 
teacher should pay by themselves. The 
teachers had not developed the curriculum 
properly as they could not show their lesson 
plan incomplete and most of them did not 
review their previous lesson plan. Most of the 
teachers communicated with the students not 
using English but they sometimes used their 
mother tongue to explain the material, 
therefore the communication done 
ineffectively. This was in line with the 
students' interview results that the teachers 
seldom used target language or English in 
delivering teaching material, and the teachers 
did not conduct the assessment and evaluation 
of the students well. The teachers also did not 
accustom to the new system of assessment in 
curriculum 2013 and they seldom discussed 
with their colleagues in order to understand 
the system. 
 
CONCLUSSION AND SUGGESTION 
Conclusion 
Based on the analysis of the data from the 
questionnaires, the interview and students 
achievement results some conclusions can be 
drawn. The teacher self-evaluation on their 
teachers’ pedagogical competence practiced 
by the English teachers in SMPN Teluk 
Batang has not met the teachers' standard in 
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the Indonesian Regulation number 14 the year 
2005. Based on the data, the teachers need to 
use their first language in order to give a clear 
explanation to the students in using the 
language. The teachers need improvement in 
arranging good assessment and evaluation.  
Finally, the last research question is the 
strategies that available for the teachers to 
enhance their personal teaching practice by 
asking for clinical supervision done by the 
principal of the school in order to have detail 
information about teaching practice. 
Suggestion Based on the result of data 
analysis, it shows that the teachers self-
evaluation on their teachers' pedagogical 
competences has not met the teachers' 
standard in the Indonesian Regulation number 
14 the year 2005. Thus, the researcher offers 
some recommendations as follow. First, for 
English teachers, it is better if they have self-
monitoring on their teaching-learning process. 
It is preferable if they use video recording 
where they see the condition in the classroom 
from the students’ attitude toward the lesson, 
the atmosphere, the classroom management 
too. Moreover, the students’ interest in 
learning English and their difficulty in 
learning English need to be investigated in 
further research by doing a classroom action 
research. students to use new skills or 
concepts long enough so they are retained and 
thus future application is possible. The 
teachers also need preparation in planning for 
"thinking time" time for their students so they 
can organize their thoughts and plan what 
they are going to say or do' presentation, and 
culture and adjustment. improvement in 
organizing the students to use new skills or 
concepts long enough so that they are retained 
and thus future application is possible.  
The teachers also need preparation in 
planning for "thinking time" time for their 
students so they can organize their thoughts 
and plan what they are going to say or do. 
Finally, the last research question is the 
strategies that available for the teachers to 
enhance their personal teaching practice by 
asking for clinical supervision done by the 
principal of the school in order to have detail 
information about teaching practice. The 
teachers conduct a classroom action research 
in order to 
 
Suggestion  
Based on the result of data analysis, it 
shows that the teachers self-evaluation on 
their teachers' pedagogical competences 
has not met the teachers' standard in the 
Indonesian Regulation number 14 the year 
2005. Thus, the researcher offers some 
recommendations as follow. First, for 
English teachers, it is better if they have 
self-monitoring on their teaching-learning 
process. It is preferable if they use video 
recording where they see the condition in 
the classroom from the students’ attitude 
toward the lesson, the atmosphere, the 
classroom management too. Moreover, the 
students’ interest in learning English and 
their difficulty in learning English need to 
be investigated in further research by 
doing a classroom action research  
 
REFERENCES 
Campbell, J. P. (2005). Evaluating Teacher 
Performance in Higher Education: The 
Value of Student Ratings. Florida: 
University of Central Florida. 
Cresswell, J. W. (2012). Educational 
Research Planning, Conducting and 
Evaluating and Qualitative Research. 
Boston: Pearson Education Inc. 
Masuhara, H. (2011). What do teachers really 
want from coursebook? In B. Tomlinson, 
Materials Development in Language 
Teaching. Cambridge: Cambridge 
University Press. 
McKernan, J. (2008). Curriculum and 
Imagination Process Theory, Pedagogy 
and Action Research. New York: 
Routledge. 
Miles, M.B. and Huberman, A.M. (1994). 
Qualitative Data Analysis. CA: Sage 
Publications, Inc. 
Parker, W. R. (1955). Qualification for 
Secondary School Teachers of Foreign 
Languages. National Association of 
Secondary Schools Principal Bulletin, 33 
- 39. 
  
9 
 
Permendikbud Nomor 22 tahun 2016. Tentang 
Standar Proses Pendidikan Dasar dan 
Menengah. 
Rohim, F., & Priyatmi, A. (2017, February). 
Karakteristik Peserta Didik. Modul 
Pengembangan Keprofesian 
Berkelanjutan A. Jakarta, Indonesia: 
Direktorat Pembinaan Guru Pendidikan 
Dasar. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Swainston, T. (2008). A Reflective Resource 
for Performance Management Effective 
Teachers in Secondary Schools. 
London: Continuum International 
Publishing Group. 
Taber, K. S. (2007). Classroom-based 
Research and Evidence-based Practice. 
Los Angeles: Sage Publications. 
Undang - undang no 14 Tahun 2005 Tentang  
Guru dan Dosen  
 
 
  
. 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
10 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
